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Abstract 
This study aims to analyse emotional intelligence level of teachers employed in secondary schools of the TRNC. The sample of the study comprises 
253 teachers. The findings showed that the emotional intelligence level of teachers in the TRNC was found to be 79.2%. The study showed that as 
people grew older their intelligence level increased. Besides seniority was another factor which positively affected their intelligence level.  Our 
study showed no significant difference between gender and emotional intelligence level. No significant difference was found between the education 
level of teachers and their emotional intelligence scores. The study also did not reveal any significance between teachers’ subject area and their 
emotional intelligence. 
© 2009 Elsevier Ltd. 
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1. Introduction 
The concepts of “emotion” and “intelligence” have been debated throughout history. The first theorists who discussed the 
relationship between emotion and intelligence are the cognitive emotion theorists. 
Both Aristotle and Plato emphasised that “low level emotions have no direction and need to be directed by the logic.” Descartes, 
with his hypothesis “I think therefore I am,“ claimed that emotions arise together with thoughts. Affected by the philosophy of 
reason, Descartes defined emotions as primitive elements that need to be controlled (Graves, 1999, Çakar, 2002:9-10). Furthermore, 
emotions were seen as elements that created problems in human life (Çakar, 2002: 9-10, Atabek, 2000:12). 
For many years during the industrial revolution, administrative concepts became dominant. Also prevalent was decision-making 
based on reason gathered from emotions (Çakar, 2002:9). In the 18th century romantic era, it was believed that thoughts based on 
instinct and empathy are beneficial, and this reasoning remained in favour until the mid -20th century (Mayer and Jack, 2000). In the 
1960s, people began to question this reasoning as a result of some social events and expressed their emotions (Mayer and Jack, 
2000).  
Considerable clinical research on the brain showed that the mind controlled one’s emotions. This undermined the classical belief 
that the mind is a separate component. According to Goleman (2001), human thoughts and emotions are inseparable processes. In 
terms of this belief, the Intelligence tests (IQ) and the concept of emotional intelligence were developed together. Brockert’s table 
shows the relationship between intelligence tests and emotional intelligence. 
  
Table 1: The relationship between intelligence and emotional intelligence
IQ EQ 
Thinking and evaluating Combining 
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Grasping the meaning Creating a new meaning 
Time and peace Hastiness and impatience 
Real data Soft data 
Reasonable Emotional 
Right brain Left brain 
thinking Feeling 
Words and numbers People and situations 
Understanding the past Affecting the future 
Egocentric Pluralist 
Understanding Feeling 
Education Heart 
(Source: Brockert and Braun, 2000 s:20) 
Today, both intelligence types are not seen as opposite of one other but are thought to be unitary. Research has shown that 
everyone owns possesses both types of intelligences, but the level of use differs from one person to another (Goleman, 
2000,iconsortium.org 28.11.2008). 
To sum up, although one’s thoughts affect one’s emotional state, emotions affect one’s perceptions and memories (Yasarsoy 
2006:15).Mental skills comprise the skills that form the basis of emotional sensitiveness, awareness and emotion control. In other 
words, these skills show how dominant emotions can be cleaned out from unhealthy emotions and how one can transfer negative 
emotions into positive emotions. This also shows how mental and emotional spheres are interconnected (Hein 2003). Therefore, it is 
not possible to separate both spheres from each other. The concepts of intelligence and emotion, which are effective in the process of 
an individual’s adaptation, intertwine and create the new concept of emotional intelligence (Yaúarsoy 2006:15, 
http://www.eqi.org/gole.htm). 
In the 21st century, the concept of emotional intelligence – which emerged as the synthesis of emotion and intelligence concepts 
– became a considerable research interest of educational scientists. In order to increase success in management, for example, it is 
important to provide effective and efficient performance. It is also important to meet the needs of the customers. There is a need for 
employees who do not only have high intelligence and technical skills but who are also aware of their emotions and knows how to 
control them. These people should also have a high emotional and social capacity and be able to understand the feelings of others.   
Bracket and Katulak (2004:4) state that people who have the same level of intelligence may not have the same academic success. 
This is true, they suggest, because individuals have different levels of emotional intelligence. 
In educational institutions, teachers are significant role models. A teacher with a high level of emotional intelligence may be more 
successful in dealing with two students who are fighting. This teacher may become aware that a student feels alienated, and may help 
the student regain entry into a group. This teacher may also help students adapt to social dynamics in the classroom. In organisations 
where people with high emotional intelligence are employed, communication and social relationships are more successful and 
performance is higher due to team spirit (Dogan, 2007:2, Hançer, 2003:219).  
A teacher’s level of emotional intelligence at school can be effective in building strong teacher-student communication, coping 
with stress and conflict, building a positive school environment and acquiring academic success. A teacher in his or her natural work 
setting should not only cope with his or her own feelings but also the feelings of students, parents, coworkers and administrators. 
Thus, teaching is a stressful profession and the level of emotional intelligence possessed by teachers and administrators have a 
considerable impact on the quality of education. 
Teachers at schools may have different demographic profiles. Therefore, in this study, it is necessary to compare the emotional 
intelligence level of teachers  with respect to their demographic characteristics, subjects they study, and type of school in which they 
work. 
2. The aim of the study 
 This study analyses the emotional intelligence level of teachers  in terms of demographic characteristics, subjects they study, 
and type of school in which they work. 
3. Method 
 This research aims to determine the intelligence level of teachers who work at private and state secondary schools in the Turkish 
Restate of Northern Cyprus. In this study, the researchers tried to determine the emotional intelligence of teachers.   
4. Population and Sample 
The population of the study comprises 870 teachers employed in the schools of the Ministry of Culture and National Education. 
The sample was  chosen according to school type (state and private) and region. Schools were randomly selected. Dogu Akdeniz 
College and Girne American College declined to take part in the research; thus, these schools were not included. 
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The researchers used the theoretical sample size table to determine the appropriate sample size for the study. For a population 
size of 1,000 people, the appropriate sample size was 277 (95% reliability level, alpha=.05, and 5% tolerance) (Balci, 1995). Then, 
teachers to be included in the sample were determined. 253 from a total of 870 secondary school teachers were included in the 
sample.  
5. Data Collection Instruments 
5.1. Demographic information 
The first part of the questionnaire included demographic information about teachers and their schools.
5.2. Emotional intelligence questionnaire 
There are many ways that emotional intelligence has been measured. In order to find an appropriate questionnaire that included 
information on school management structures, human relationships, the education system, life styles, etc., all important research 
studies were obtained from YOK’s (Higher Education Council) web page. 
First, the researchers thought Bar-On EQ questionnaire, whose reliability and validity were tested by Reuven Bar-On, could be 
used. This questionnaire has been used in many academic studies. For example, Füsun Tekin Acar (2001) used it in her doctoral 
dissertation. This instrument was translated into Turkish by Acar, and Acar gave the researchers permission to use this translated 
version. However, results from a pilot study of 85 individuals had a very low Cronbach‘s alpha. Although the validity and reliability 
of this instrument had been tested in prior research, the researchers of this study decided not to use this instrument. 
This study ended up using Daniel Goleman’s emotional intelligence scale, which has been used in many studies. Goleman’s 
model is the mixture of Mayer and Salovey’s basic skills model. Goleman used this mixed model to analyse the relationship between 
basic emotional intelligence and organisational activities (Çakar, 2002:29).  
A pilot study applied to 52 lecturers in the physical training department and teachers of the English language at the Near East 
University showed a Cronbach‘s alpha of 0.617. Because the factor loading values of many items in this 25-item scale were very low, 
the scale was not used alone. 
The researchers also used Brett Anthony Hayward’s seven-dimension “Wolmaran’s ECP scale” that was used in a study, 
“Relationship between employee performance leadership and emotional intelligence in a South African parastatal organisation’’ in 
2005. This scale was translated into Turkish by the researchers. This reliability and validity of this scale – in terms of its quality of 
translation and the clarity of its statements – were tested by expert opinions obtained from three lecturers. A pilot study using this 
scale was conducted with Near East College teachers. The Cronbach‘s alpha for this 46-item scale was (0.65) This scale alone, 
however, was thought to be insufficient for this study. Therefore, researchers created a new scale combining Wolmanaran’s ECP 
scale and Daniel Goleman’s emotional intelligence scale. 
The newly formed 43-item emotional intelligence scale was piloted with 56 teachers studying in the Pedagogy Programme at 
Near East University. The Cronbach‘s alpha was (0.93). Therefore, this scale was appropriate for the research. Questions 11, 33, 36 
had low factor loadings and were from the scale. These items were as follows: I see hardship as an opportunity; giving up bad habits 
such as smoking, eating finger nails is very difficult for me; and events such as waiting in traffic for a long time irritates me. 
In this seven-dimension instrument, a principle components factor analysis (PCA)_ was conducted to determine the subscales. Items 
with low factor loadings were removed from the scale. For this application, we used Buyukozturk’s (2007:124) criteria of having 
loading factors above 0.45. 
Items with high scores in one factor and low scores in other factors were taken into consideration. In addition, the pooled 
variance had to be high. A pooled variance of higher than 0.66 is preferred (Buyukozturk, 2007:125). During the analysis, it was also 
determined how many important factors and constructs the variables measured.  
The “total variance explained” and “communalities” table shows that 40 items resulted in seven factors with eigenvalue of higher 
than 1 (graphic 2). The variance of these factors was 61.5%. The common variance of these seven factors is between 0.46 and 0.76 
Thus, taken together, the seven factors explain the total variance and the majority of the variance of the scale. Additionally, in the 
scree plot that shows the eigenvalues, there is a large reduction (Graph 1: Scree Plot) after the first factor, and this drop continues until 
the seventh item.  
Graph:1 
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A rotated component matrix was performed to better define the seven important factors. Researchers looked at the table to 
determine what item loaded onto what factor. The 40-item emotional scale has seven factors such as recognising own feelings, self-
control, self-motivation, empathy and adapting to changes, social skills, individual’s contribution to others’ development (social 
consciousness) and influence. The Cronbach’s alpha of 0.939 was found appropriate. Items 30 and 31 had low factor loadings and 
were removed from the analyses. Factor loading values under 0.45 are not sufficient for the construct under investigation 
(Buyukozturk, 2002).  
5.3. Data analysis 
Data analysis was conducted with SPSS. The Cronbach’s alpha level of the emotional intelligence scale suggests the scale is 
reliable.. T-tests and ANOVA were used to  determine the differences between parametric variables. A Pearson correlation matrix 
was used for correlation analyses. 
5.4. Demographic characteristics 
In the first part of the questionnaire, nine statements asked respondents demographic characteristics about themselves and their 
schools.
5.4.1. Teachers’ age, gender and school types 
About 35%  of teachers in the study are male and 64.4% are female. The age of participants ranges from 21 to above 51. About 
11.5 % are between the ages of 21 and 25, 25.3%  are between the ages of 26 and 30, 20.9% are between the ages of 31 and 35, 
12.3% are between the ages of 36 and 40, 11.9% are between the ages of 41 and 45 years of age, 9.9% are between the ages of 46 and 
50 and 8.3%  are 51 years of age or older. 
About 64.6% of participants work at state schools, and 34.4% work at private schools. 
5.4.2. Job experiences of participants  
About 32% of teachers had fewer than five years of job experience. About 15.34 % of them had 6 to 10 years of job experience, 
15%  had 11 to 15 years of job experience, 14.2% had 16 to 20 years of job experience, 9.1% had 21 o 25 years of job experience, 
and 7.5% had more than 26 years of job experience. 
About 52.2% of teachers had fewer than five years of experience in their current school. About 22.5% of them had 6 to 10 years of 
experience, 15.4% had 11 to 15 years of experience, 7.9% had 16 to 20 years of experience, 1.6% had 21 to 25 years of experience, 
and 1% had more than 26 years of work experience. 
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5.4.3. Teachers’ subject areas and education level 
Data showed that 21.9%  of teachers were educated in the areas of science and mathematics. About 8.3%  were classroom 
teachers, 17.4%  were educated in social sciences, 13.4%  were teachers of Turkish language, 15.4%  were foreign language teachers 
and 20.6%  were technical teachers. About 75.9%  of teachers had a Bachelor’s degree, 21.3% of them  had a Master’s degree, and 
only 8.3%  of them had only a pre-license degree. 
5.4.4. Teachers’ marital status and number of children  
About 77.9% of teachers were married.  The majority of teachers (36.4%) had two children, and 27.7% of them had only one 
child. 
6. Findings of the Research 
The Emotional Intelligence Questionnaire uses a five-point Likert scale. Potential responses were as follows: 5=always, 4=often, 
3= occasionally, 2=seldom, and 1=never. The weighted means from the 5-point Likert scale were obtained. 
7. Findings Related to Demographic Variables 
7.1.Gender 
Men with high emotional intelligence are socially balanced, extroverted, cheerful, and have no tendency for fear or deep thinking. 
They are committed to others, take on responsibilities and are ethical. They are affectionate and concerned. They have rich but 
controlled emotional lives. They are harmonious with themselves and with the world they live in. On the other hand, women with 
high emotional intelligence easily reveal themselves, express their emotions, and are positive about themselves and life in general. 
Like men, women with high emotional intelligence are extroverted, cheerful and can easily express their emotions. Base on prior 
research we hypothesise the following: 
H1: There are differences between teachers’ emotional intelligences by gender. Female teachers  have higher emotional intelligence 
than male teachers. In order to determine the differences between teachers’ emotional intelligences in terms of their gender t-test was 
conducted. 
Table 3: T-test results of emotional intelligence by gender
  
 Gender N X S Sd t p 
Male 90 158.47 22.50 Total Emotional Intelligence 
Female 163 158.83 19.75 
249 2.50 .303 
There is no significant difference between teachers’ perceptions of emotional intelligences by gender [t (249) = .303, p>0,05 ].   
7.2. Seniority (experience in teaching profession) and age 
Emotional intelligence involves acquired skills that can improve with age. As individuals grow older, they begin to evaluate 
events  more healthily and have more effective and controlled communication with others (Gürsoy, 2005: 59, Do÷an, 2007:218). 
Thus, the following hypotheses were developed: 
H2  There is a difference between teachers’ emotional intelligence in terms of their seniority. 
H3: There is a difference between teachers’ emotional intelligence  in terms of their age. Older teachers have more emotional 
intelligence than younger ones.  
In order to examine the differences between teacher seniority and emotional intelligence, ANOVA was conducted. 
Table 4:ANOVA results of teachers’ emotional intelligence in terms of seniority
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Sum of  
Squares Sd Mean Squares F P 
Betweens 
Groups 
2428.45 5 485.69 1.132 .344 
Within Groups 105085.1 245 428.92 
Total Emotional Intelligence 
  
  Total 107513.76 250 
Thus, there was no significant difference between teachers’ seniority and their emotional intelligence [t (5-247) = 1.132, p>0.05 
]. One’s intelligence does not increase with seniority. Therefore, H2 can be rejected. However, there is a meaningful difference 
between the social skills subscale and teachers’ seniority [t (5-247) = 2.528, p<0.05 ]. A Scheffe test was conducted to determine the 
age group in which the difference lies. There was a meaningful difference between teachers who had 1 to 5 years of teaching 
experience (x=15.09 + 2.89) and teachers who had more than 26 years of teaching experience (x=17.63 + 2.89) (Table 5). 
Table 5:   ANOVA results of social skills of teachers in terms of seniority
            
*  The mean difference is significant at the .05 level. 
An ANOVA was conducted to examine the difference in emotional intelligence by age. 
  
Table 6: ANOVA results of teachers’ emotional intelligences in terms of age
  
Sum of 
Squares Sd Mean Square F P 
Between groups 3797.705 6 632.951 1.489 .182 
Within groups 103716.064 244 425.066 
Total Emotional Intelligence  
  
Total 107513.769 250 
The ANOVA results revealed there is no significant difference between emotional intelligence and teacher’s age. [t (6-244) = 
1.489, p>0,05]. Therefore, H3 can be rejected. 
In the subscales of emotional intelligence, there were some significant differences between social skills and age [t (6-246) = 
2.444, p<0,05]. The Tukey test found a significant difference between teachers aged 21 to 25 years old (n=29, X=14,758 + 3,76) and 
teachers older than 51 . (n=21,  X=17,19 + 3,01) (Table 7). 
Table 7: ANOVA results of social skills of teachers in terms of age
  
Sum of 
Squares df Mean Square F Sig. 
Meaningful 
Difference 
Between Groups 118,665 6 19,778 2,444 ,026 21-25 ---above 51 
Within Groups 1990,900 246 8,093 
Total 2109,565 252 
According to Goleman (1998:2000), social skills are indicative of other skills such as leadership, influence, communication, and 
conflict management. In other words, social skills are associated with being able to negotiate and resolve disagreements, control 
others’ feelings and build effective relationships.
Acar (2001) defines social skills as an individual using his own feelings to think more effectively, be empathetic, build 
interpersonal relationships, have responsibilities, influence others, own leadership skills, have collaborative and team skills, build 
trust, turn negative feelings into constructive feelings, have flexibility and renew oneself. Teachers with social skills work with their 
Sum of 
Squares Df Mean Square F Sig. 
Meaningful 
Difference 
Between Groups 102.709 5 20.542 2.528 .030 1-5 years ---26 years and more 
Within Groups 2006.857 247 8.125 
Total 2109.565 252 
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colleagues toward shared goals, are concerned with their colleagues’ development, build team spirit, are open to criticism and learn 
from criticism. Prior research also finds that teachers’ age and their years of experience are positively associated with their emotional 
intelligences. Thus, this research supports H2 and H3. Additionally, Jale Eldeleklioglu (2008:139) emphasised the significance of 
social skills for human life, and stated that individuals who do not have social skills cannot build emotional affinity with others and 
instead experience incompetency and dissatisfaction in their social relationships. 
1.School Type 
In order to improve the quality of private schools and be part of the competitive school system, teachers are likely to be 
employed if they have social skills and high emotional intelligence. There are two types of secondary school in the TRNC: state 
school and private school. To be employed in a state school teachers have to take an exam. Their emotional intelligence and social 
skills are disregarder. On the other hand, in private schools as there is more competition, they try to employ teachers who can 
understand their students so as to help them better. Thus, it is hypothesised that teachers who work at private schools have higher 
emotional intelligence than teachers who work at state schools. 
H4: Teachers’ emotional intelligence varies by the type of school in which they are employed. Teachers who work private 
schools have higher emotional intelligences  
T-tests were conducted to determine if there is any difference in teachers’ emotional intelligence in terms of the school type. 
Table 8: T-test results of emotional intelligences of teachers in terms of school type
  SCHOOL 
N X S Sd T P 
State School 165 161.05 16.60 Total Emotional Intelligence 
  Private School 86 154.20 26.48 
249 2.508 .001 
There was a significant difference between teachers’ emotional intelligence by school type. [t (249) = .001, p<0.05]. Teachers 
working in state schools had higher emotional intelligence than teachers working at private schools. The total emotional intelligence 
scores of teachers was not found as expected because we expected teachers who work in private school to have higher  emotional 
intelligences yet emotional intelligences varied by school type. This provides support for H4. 
2. Education Level 
H5 There is a difference between teachers’ emotional intelligences and their education level.  Teachers with MA degrees have 
greater emotional intelligences than teachers with BA degrees. 
An ANOVA was conducted to determine if there is a difference between teacher emotional intelligence by education level. 
Table 9: ANOVA results (One Way Variance Analysis) of teachers’ Emotional Intelligences in terms of their education level
  
Sum of Squares df Mean Square F Sig.
Between groups 191.33 2 95.66 
Within groups 107322.43 248 432.75 
Total Emotional 
Intelligence 
  
Total 107513.76 250 
.221 .802 
The ANOVA results found no significant difference between teachers’ emotional intelligence by education level (p>0.05). 
Therefore, H5 hypothesis can be rejected. 
Is there any correlation between teachers’  emotional intelligence and demographic variables as shown below?  
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Table 10: Correlation between emotional Intelligence and demographic  variables
EMOTIONAL INTELLIGENCE SUBDIMENSIONS 
total 
emotional 
intelligence 
rececognisi
ng  own 
feelings 
self-
control 
individual’s 
self-
motivation 
Empathy 
and 
adapting 
to 
changes
social 
skills 
individual’s 
contribution 
to  others’ 
development influence 
gender 
age 
.146(*) .125(*) .169(**) .192(**) .124(*) .188(**) 
seniority 
.132(*) .148(*) .141(*) .185(**) .164(**) 
.128(*) 
subject area 
education 
level 
marital 
status -,154(*) 
-
,168(**
) 
-.199(**) 
number of 
children .129(*) 
*  Correlation is significant at the 0.01 level (2-tailed). 
*  Correlation is significant at the 0.05 level (2-tailed). 
Table 11 shows a significant positive correlation between the age of teachers and their emotional intelligence scores (p<0.05). 
There is also a positive correlation between age and the following subscales of emotional intelligence: empathy and adapting to 
changes (p<0.01), social skills (p<0.01), contribution to others’ development (p<0.01) and influence (p<0.01). 
 Additionally, there is a significant positive correlation between seniority of teachers and their emotional intelligence scores 
(p<0.01). There is also a positive correlation between seniority and the following subscales of emotional intelligence: empathy and 
adapting to changes (p<0.01), social skills (p<0.01) and influence (p<0.01). 
There is a significant negative correlation between marital status of teachers and the following subscales of emotional 
intelligence: an individual’s being aware of his/her own feelings (p<0.01), empathy and adapting to changes (p<0.01), and social 
skills (p<0.01). Thus, married individuals are less aware of feelings, have less empathy, and are less able to adapt to changes and 
social skills. As married teachers’ number of children increases, their social skills also increase. This suggests that the presence of 
children is associated with social skills. Prior research found no significant difference between participants’ emotional intelligence 
and their marital status (Yuksel:2006: 112). That same study showed no significant differences between emotional intelligence and 
children (Yuksel 2006: 113). Finally, there is no correlation between teachers’ education level and the subdimensions of emotional 
intelligence.  
8. Conclusions and Implications 
The mean scores of Emotional intelligence of teachers  in the TRNC are higher than average (79.2%). In this study, there is an 
association between these high emotional intelligence scores and school type, subject area and demographic characteristics.  
The findings did not reveal any statistical differences between participants’ gender and their total emotional intelligence scores. 
There was also no significant differences between the seniority and age of participants and their emotional intelligence. However, 
when looking at the subscales of emotional intelligence, slightly different findings emerged in terms of social skills (p<0.05). Perhaps 
as the individuals grow older, their seniority on the job increases, which positively affects their emotional intelligences. Additionally, 
there was a significant difference between the emotional intelligence of teachers  who work in state school and those who work in 
private schools. The emotional intelligence scores of teachers who work in state schools were higher than those of teachers in private 
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schools. This is contradictory to our hypothesis that the emotional intelligence of private school teachers would be higher due to the 
selectivity of these positions.  
There was no significant difference between the education level of teachers and their emotional intelligence. In addition, 
teachers’ area of expertise did not make any difference in their emotional intelligences. However, another study found a difference in 
the emotional intelligence of secondary or elementary school graduates (Yuksel: 2006: 109). Taken together, emotional intelligence 
may vary by education, but among individuals who are university graduates. 
Having high emotional intelligence is important for teachers. At schools, emotions are caused by having impaired judgment, 
making bad decisions, recruiting the wrong people to work, and losing the right people (Ozgen 2006: 27). Emotions are key for 
quality education. Studies showed that organisational values such as leadership, motivation, group work, communication increase 
with emotional intelligence (Cherniss, 2002). This research also showed that emotional intelligence is a significant issue for the 
quality of education. Thus, emotional intelligence should be considered an important requirement for the recruitment of an individual 
to a workplace as well as his/her subject knowledge and academic success (Ozgen 2006:27). 
Today, schools in the United States – which has a strong service industry – educate students not only in subjects such as reading, 
writing, and mathematics but also in areas such as science, history, foreign languages and social sciences (Brackett and Katulak, 
2004: 1) Therefore, in our education system, educators, parents, and teachers should come together to plan a broader curriculum that 
also emphasises emotional intelligence. 
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